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Pupil premium strategy statement
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	288

	Proportion (%) of pupil premium eligible pupils
	7%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025/2026 to
2028/2029

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Mr Paul Medlicott, Headteacher

	Pupil premium lead
	Mrs Angela Tipping,
Deputy Headteacher

	Governor / Trustee lead
	Mr Harvey Catlin, 
Link Governor for Pupil Premium


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£30,600.00

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0.00

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£30,600.00


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Manorbrook Primary School we endeavour to provide opportunities in all aspects of school life, for all of our Pupil Premium children to achieve the very best that they can, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. We also want to foster and develop a lifelong love of learning, and to have high aspirations and ambitions for their future.
From our recent observations and data, we have identified four key challenges (detailed below), which underpin our approach to supporting these pupils and improving their outcomes. We believe that our disadvantaged pupils should have every opportunity to access and succeed in all that that school life can offer. We endeavour to find ways in which we can reduce the disadvantage gap and allow these pupils to match their non-disadvantaged peers from the very start of the school day to the end of it, including not only curriculum and learning, but also equal access to life experiences and extra-curricular activities.
High-quality teaching is at the heart of our approach, with a focus on areas where disadvantaged pupils require the most support, as it has been shown to have the greatest impact on closing the disadvantage attainment gap and will at the same time benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments and observations indicate that standards of writing among our disadvantaged pupils are significantly below those of our non-disadvantaged pupils. Despite a few individual exceptions, many Disadvantaged pupils were below year group expectations in recent T2 assessments (Nov 2025) with 47% at ‘Expected and Above’, compared to 62% of non-disadvantaged pupils. Alongside this 40% of PP pupils were assessed to be ‘Well-Below Expected’.

	2
	Data for phonics and reading show that a smaller proportion of disadvantaged pupils are making expected progress compared to their non-disadvantaged peers. SL observations and feedback also suggests that inference in reading is weaker for disadvantaged pupils and reading skills are generally not being transferred to support spelling, grammar or use of vocabulary in writing. Disadvantaged pupils were twice as likely to be ‘Well-Below Expected’ in reading than their non-disadvantaged peers (7% compared to 3%). Looking at phonics progress across KS1 at the end of last year, 75% of disadvantaged pupils made expected standard, compared to 88% of non-disadvantaged pupils.

	3
	Although overall attendance has been strong this year so far (2025-26), there was a significant decline for our disadvantaged pupils, with a widening gap between non-PP and PP pupils to T6 2024-25 of 10.34%. We have an increasing number of pupils with complex needs and Emotional Based School Avoidance (EBSA), some of whom have joined Manorbrook very recently. Despite our PP pupils representing around 8% of our school population in T6 (2024-25), they actually accounted for 36% of our persistent absentees, which is over four times higher than we would expect from numbers alone.

	4
	Observations, feedback from staff, CPOMS reports and regular monitoring of our pupils show a greater number of our disadvantaged compared to non-disadvantaged pupils with vulnerability factors. Many of these pupils have a need for ongoing well-being support including interventions for self-esteem and confidence such as ELSA, LEGO Therapy, Play therapy and behaviour programmes. Just over half (52%) of pupils with three or more vulnerability factors were disadvantaged pupils and furthermore, of those identified as being extremely vulnerable (with five or more factors), 73% were disadvantaged pupils.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved writing and use of vocabulary observed for disadvantaged pupils
	KS2 writing outcomes and attainment in 2028/29 show a positive improvement in attainment for our disadvantaged pupils such that there is an increase of 8% achieving ‘At Expected or Above’, moving them more in-line with their non-disadvantaged peers. 
Writing attainment shows a reduction in the proportion of disadvantaged pupils achieving ‘Well-Below Expected’ standard to no more than 20%. 
Outcomes of statutory writing assessments in KS1 and KS2 show a narrowing gap between attainment of non-disadvantaged and disadvantaged pupils.

	Improved reading and phonics attainment among disadvantaged pupils. 
	KS2 reading outcomes in 2028/29 show that proportion of disadvantaged pupils identified as Well-Below Expected readers across KS1 and KS2 as reduced by at least 3%, to move more in-line with non-disadvantaged peers.
Outcomes of statutory testing in KS1, KS2 show an improving trend in reducing the gap between attainment of non-disadvantaged and disadvantaged pupils.
Progress for KS1 disadvantaged pupils in phonics shows an increase of at least 5% to bring them closer to peers with 80% making expected progress.

	Sustained and improved levels of attendance and punctuality; particularly for disadvantaged pupils.
	Sustained high attendance from 2028/29 demonstrated by:
· overall absence rate for all pupils being no more than 5%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced by 4%.
· percentage of all pupils who are persistently absent being below 7% and the percentage of those who are disadvantaged pupils being no more than 20%.

	Achieve sustained improvement in pupil emotional well-being and readiness for school with particular focus on those who are disadvantaged pupils.
	Sustained high levels of wellbeing observed by 2028/29 demonstrated by:
· qualitative data from student voice, student and parent surveys, teacher observations
· increased pupil attendance and participation at school.





Activity in this academic year
This details how we intend to spend our pupil premium funding in 2025 to 2026 to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £12,763
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Non-Contact time for leadership in English writing and grammar.

Cover for staff CPD and improving Teaching and Learning
	EEF Effective Professional Development Recommendations 1: High quality teaching improves pupil outcomes, and effective professional development offers a crucial tool to develop teaching quality and enhance children’s outcomes in the classroom.
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Recommendations-Poster.pdf

EEF Improving Literacy in KS2 – Strand 7 – 1. Schools should focus first on developing core classroom teaching strategies that improve the literacy capabilities of the whole class. With this in place, the need for additional support should decrease. Nevertheless, it is likely that a small number of pupils will require additional support.
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-KS2-lit-2nd-Recommendations-poster.pdf?v=1765962279

EEF Improving Literacy in KS2 – Strand 8 – 1. Schools should initially focus on ensuring they offer high quality in-class support for the whole class. However, even when excellent classroom teaching is in place, it is likely that a small but significant number of children will require additional targeted literacy support.
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf?v=1765963570


	1

	Non-Contact time for leadership in phonics and early reading
	EEF Toolkit - Key finding 1: Phonics has a positive impact on average (+5 months) with extensive evidence and is an important component in the development of early reading skills particularly for children from disadvantaged backgrounds.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

	2


Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £16, 445
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Non-Contact time for pupil mentoring, tracking and monitoring, attendance, pastoral support and PP Champion work.
	DFE Document ‘Working Together to Improve School Attendance’ – Chapter 1 – Point 13: For the most vulnerable pupils, regular attendance is also an important protective factor and the best opportunity for needs to be identified and support provided. Research has shown associations between regular absence from school and a number of extrafamilial harms, including crime (the proportion of children that had been cautioned or sentenced for any offence that had ever been persistently absent was 81% and for serious violence offence was 85%)4.
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf

EEF Toolkit – Parental Engagement – Key finding 1: Parental engagement has a positive impact on average of 4 months’ additional progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

EEF Toolkit – Mentoring – Key finding 1: The impact of mentoring varies but, on average, it is likely to have a small positive impact on attainment (+2 months’ additional progress).
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring

	3 & 4

	Emotion Support Learning Assistant (ELSA) time / Play Therapy
	EEF Toolkit – Social and emotional learning – Key finding 1: Social and emotional learning approaches have a positive impact, on average, of 3 months’ additional progress in academic outcomes over the course of an academic year. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

	3 & 4

	One to one TA Learning Buddy support for PP pupils, including feedback through response to marking.
	EEF Toolkit – One to one tutoring - Key finding 1. On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas.
EEF Toolkit – One to one tutoring - Key finding 4. For one to one tuition led by teaching assistants, interventions are likely to be particularly beneficial when the teaching assistants are experienced, well-trained and supported – for example, delivering a structured intervention.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
EEF Toolkit – Small group tuition – Key finding 5: Additional small group support can be effectively targeted at pupils from disadvantaged backgrounds, and should be considered as part of a school’s pupil premium strategy.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

EEF Toolkit – Feedback - Key finding 4: 4. Different methods of feedback delivery can be effective and feedback should not be limited exclusively to written marking. Studies of verbal feedback show slightly higher impacts overall (+7 months). Written marking may play one part of an effective feedback strategy – but it is crucial to monitor impacts on staff workload.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

	1, 2 & 4





Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £1,392
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Financial support for day trips/ school camp
	EEF Toolkit – Outdoor adventure learning – Key findings 2: The evidence in the Toolkit is focused on academic outcomes. There is a wider evidence base indicating that outdoor adventure learning may have positive impacts on other outcomes such as self-efficacy, motivation and teamwork. Outdoor adventure learning may play an important part of the wider school experience, regardless of any impact on academic outcomes.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning

	4

	Miscellaneous financial support to ensure disadvantaged pupils have full access to opportunities and feel fully included in the school community – including Y6 revision books, out of school clubs, stationery, milk, shoes, uniform)
	EEF Toolkit – Uniform – Key fining 4: If a uniform policy is in place, it is important to consider how to support families that may not be able to afford uniform.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform

EEF – Supporting school attendance – Building a culture of community and belonging.
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils

	4

	High focus on strategies to achieve and sustain improved attendance.
	DFE Document ‘Working Together to Improve School Attendance’ – Chapter 1 – Point 13: For the most vulnerable pupils, regular attendance is also an important protective factor and the best opportunity for needs to be identified and support provided. Research has shown associations between regular absence from school and a number of extrafamilial harms, including crime (the proportion of children that had been cautioned or sentenced for any offence that had ever been persistently absent was 81% and for serious violence offence was 85%)4.
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf

	3

	Focus on behaviour strategies and management which support the needs of the pupils
	EEF Toolkit – Behaviour interventions – Key finding 1: Both targeted interventions and universal approaches have positive overall effects. Schools should consider the appropriate combination of behaviour approaches to reduce overall disruption and provide tailored support where required.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

	4



Total budgeted cost: £30,600 
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	We have analysed the performance of our school’s disadvantaged pupils for the previous three-year pupil premium strategy plan 2021-22 to 2024-25 (below), drawing on national assessment data and our own internal summative and formative assessments. 
To help us gauge the performance of our disadvantaged pupils we compared their results to those for disadvantaged and non-disadvantaged pupils at national and local level and to results achieved by our non-disadvantaged pupils (though we know that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently).
Our previous three-strategy plan had four challenges and for each we have shared data and an evaluation to demonstrate the effectiveness of each of the strategies used. 
In assessing improved subject knowledge, we have examined prior achievement from earlier in our previous strategy to see progress. In Term 4 2022, data showed that our Pupil Premium children were attaining higher scores on average or were at least in line with their non-disadvantaged peers in reading, writing and maths in four of the five cohorts from Year 2 to Year 6, when compared with Term 4 2021 data. We have also examined data from more recent SATs tests at the end of 2024-25, and this showed that a greater proportion of our disadvantaged pupils achieved At Standard compared to their non-disadvantaged peers in reading (100% compared to 82%), writing (75% compared to 73%) and GPS (75% compared to 68%). These results were also all above national (75% reading, 72% writing and 73% GPS). For reading 50% of our disadvantaged pupils also achieved Greater Depth compared to 36% of non-disadvantaged peers. However, more recent tests have shown that writing is now a concern for our current cohort of disadvantaged pupils. Many were below year group expectations in T2 assessments (Nov 2025) with 47% at ‘Expected and Above’, compared to 62% of non-disadvantaged pupils. Alongside this 40% of PP pupils were assessed to be ‘Well-Below Expected’. So, this will need to be a future focus for our new PP strategy. 
In terms of weaker subject knowledge and vocabulary, subject leaders have noted through classroom observations and subject leader monitoring, that there is an increased and general improvement in terms of subject knowledge, vocabulary and oral skills across the core and wider curriculum for pupils. There has been much work on this as a whole school and we have introduced vocabulary spines in many areas of the curriculum. Alongside this, staff training sessions on improving language skills and vocabulary use, revisits and assessment have also been undertaken. However, unfortunately, at this stage, the tracking data to show the impact of this for our disadvantaged pupils requires more work, so we will be developing this area of assessment further to enable us to reflect the progress made.
In terms of reading and phonics attainment, as noted above, we have been really pleased overall with the progress and attainment of our disadvantaged pupils relative to their non-disadvantaged peers and against national results for the SATs at the end of 2024-25. However, the phonics progress for the end of last year and recent testing in November 2025-26 shows that there are still some gaps for our current cohort and areas where we can focus to improve outcomes for our disadvantaged pupils. So this will remain a high priority for our ongoing PP strategy.
We have also drawn on school data and observations to assess wider issues impacting disadvantaged pupils' performance, including attendance, behaviour and wellbeing. We have been carefully monitoring pupil vulnerabilities and are aware that there is still a very high level of need particularly amongst our disadvantaged pupils. These things often affect readiness for school and work is still ongoing to support through a wide variety of interventions and support. We have increased the ELSA hours on offer to support these pupils. We have also financially supported many pupils to enable them to more fully participate in sports events, out of school clubs, after school clubs, school trips and school camps, as well as providing uniform and musical equipment. This has really helped those pupils to feel part of school life but it is difficult to provide data on the impact directly, though we have had personal feedback and thanks from many families who have benefited from this and children appear happy and engaged at school.
Looking at pupil attendance, the data at the end of 2023-24 indicated that our strategy to support PP pupils had been highly successful in narrowing the gap with non-PP pupils above their non-PP peers in T6 (94.12% compared to 93.84%). There has been much ongoing work to continue to track and monitor areas of concern, including punctuality, lateness, holiday or other unauthorised absences, with follow up review meeting and parental plans. This has helped us to build better relationships with parents and in general things were improving well to summer 2024. However, newly joined disadvantaged pupils have brought new challenges for our attendance data, along with new challenges for some of our other pupils, which has had an impact on our most recent data (as detailed above), meaning that this will need to remain an ongoing priority for our new PP strategy. 
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